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INTRODUCTION

The philosophy of mutual respect and understanding is the key principle of our behaviour policy. Our
standards of behaviour are based upon our moral values, the importance of personal safety and our
well-being. The message from the Gospel is central to our approach:

“You must love the Lord your God with all your heart, with all your soul, with all your
strength and with all your mind, and your neighbour as yourself”.

At St Monica’s Catholic Primary School, we recognise that behaviour is influenced by a range of
factors, including emotional needs, experiences and context. Our approach is trauma-informed,
prioritising relationships, safety and inclusion. We support pupils to reflect, take responsibility and
develop the skills needed for lifelong positive behaviour.

Through a broad and balanced curriculum, we work collaboratively to build a community based on
equality, dignity, and respect, encouraging pupils to ‘strive to succeed in the presence of God’
in all aspects of their lives.

At St Monica’s Catholic Primary School, our school values are at the core of our school
understandings and vision. We believe we can be most successful in our aims if we work as a
TEAM.

Together — as a Catholic community

Everyone - children, staff, parents, carers and parish
Achieves — in their unique way and tries to be

More — like Jesus

This policy is based on advice from the Department for Education (DfE) on:
Behaviour and discipline in schools

Searching, screening and confiscation at school
The Equality Act 2010

Use of reasonable force in schools
Supporting pupils with medical conditions at school

It is also based on the special educational needs and disability (SEND) code of practice and
incorporates:

e Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard
and promote the welfare of its children

e Sections 88-94 of the Education and Inspections Act 2006, which require schools to regulate
children’s’ behaviour and publish a behaviour policy and written statement of behaviour principles,
and give schools the authority to confiscate children’s’ property.

OBJECTIVES

« Promote a safe, respectful and inclusive environment

- Ensure all members of the community feel valued and treated fairly
- Foster positive relationships and effective learning behaviours

- Support children to become responsible, independent individuals

« Maintain high expectations of behaviour at all times
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Part 1. Our Approach

Whole School Expectations
Our behaviour expectations are centred around three simple rules:

Beready Besafe Bekind

These are explicitly taught, displayed and reinforced consistently across the school.

Trauma-Informed Practice

Our approach:
o Prioritises relationships, safety and belonging
e Recognises behaviour as communication
+ Responds with empathy, consistency and high expectations
e Takes account of individual needs, including SEND and SEMH

Key strategies include:
e Zones of Regulation
e Calm spaces and sensory regulation
e Therapeutic language and restorative dialogue
e PSHE, RHE and circle time
e Close collaboration with families and professionals

Pupil Entitlements

All pupils have the right to:

o Feel safe, respected and valued

Learn in a calm and supportive environment

Be protected from harm and discrimination

Receive high expectations and appropriate support
Develop self-regulation and understanding of behaviour

Part 2. Roles and Responsibilities

Expectations of all adults (see Appendix 1a)

All staff consistently apply the school’s Core Adult Practice:
e Maintain calm, consistent and respectful communication
e Build strong relationships and a sense of belonging
e Model expectations at all times
e Address behaviour privately where possible
e Use de-escalation before consequences
e Adapt responses to meet individual needs
e Use restorative approaches to repair relationships



Expectations of children (see Appendix 1b):
Children are expected to:

Follow school rules and keep themselves and others safe
Show respect and take responsibility for their behaviour
Engage fully in learning

Participate in restorative processes

Represent the school positively

Expectations of Parents/Carers:

Parents/carers are expected to:

Support the school’s behaviour policy
Ensure attendance and punctuality
Work in partnership with the school
Communicate relevant information
Model respectful behaviour

Responsibilities of the Headteacher:
The Headteacher will:

e Ensure implementation of this policy.

e Support staff in maintaining high standards.

e Monitor behaviour patterns and trends.

o Ensure appropriate support for vulnerable pupils.

e Make decisions regarding suspension and exclusion in line with DfE guidance.

Responsibilities of Governors:
Governors will:

e Review and approve the Behaviour and Relationships Policy.
¢ Monitor behaviour, suspensions and exclusions data.

e Ensure the policy is implemented fairly and consistently.

e Hold leaders to account for behaviour outcomes.

e Ensure compliance with statutory guidance.

Part 3: Promoting Positive Behaviour

The school will work with parents to promote positive behaviour in the following ways:

. Admission meetings — expectations made clear to parents through home-school
agreement, parents’ views sought and valued, given opportunity to express concerns
before child begins school.

. At the first sign of any concerns, parents invited in for informal meeting and support is



offered to both child and parent

. Support may take the form of referral to outside agencies, such as community
support groups or encouragement to attend parenting classes

. Guidance and advice would be given to enable the parent to deal with behaviour at home —
a home school book may be set up to ensure good communication between the parent and
teacher

. A referral to relevant external agencies to provide the necessary support

. Parents encouraged to liaise with the appropriate person within school. In the first instance, to

speak with the Class Teacher on a regular basis. Where behaviour concerns are ongoing,
the Phase Leader may be involved, followed by the Deputy Headteacher who also
responsibility for inclusion and also the Headteacher

Positive Behaviour Strategies
We promote positive behaviour through:
o Consistent praise and recognition eg raffle tickets, ‘spotlight board’, stars in the jar
¢ House points and awards
e Celebration assemblies
o Positive communication with parents
e Targeted support plans where needed
o Daily golden time for the first half term, moving to weekly

Recognition focuses on:
o Effort
e Readiness to learn
o Safe and responsible behaviour
e Kindness and contribution to the community

Part 4: Universal Classroom Practice

Effective classrooms are:
e Structured, predictable and inclusive
e Built on strong relationships
e Supported by clear routines

Staff will:
o Establish consistent routines
e Ensure learning is accessible and engaging
e Use visual supports where needed
e Provide opportunities for regulation
e Maintain a positive classroom environment

Part 5: Responding to Behaviour

Behaviour is addressed through a calm and consistent graduated approach.
1. Remind

e Reinforce expectations: Ready, Safe, Kind

e Use calm, clear language



e Redirect behaviour
2. Regulate
Support emotional regulation
Use de-escalation strategies
Reduce demands where needed
Offer appropriate choices
3. Reflect
e Use restorative conversations
o Explore feelings, impact and responsibility
4. Respond
e Apply logical consequences where necessary

Logical Consequences are:

o Respectful — preserve dignity
o Related — directly linked to behaviour
o Reasonable — proportionate and achievable

Their aim is to:
e Promote responsibility
e Support learning from mistakes
e Reinforce positive choices

How Do Logical Consequences Differ from Punishment?

e Logical consequences are respectful of the child’s dignity, while punishment often calls
upon an element of shame. The teacher’s words, tone, and body language are key pieces in
distinguishing logical consequences from punishment.

e Logical consequences are related to the child’s behaviour, while punishment is
usually not. The teacher pauses to gather more information before reacting.

e The goal of punishment is to enforce compliance with the rules by using external controls
or authoritarian discipline. While effective in the moment, punishment often leads to
feelings of anger and resentment and does little to increase child responsibility.

e The goal of logical consequences it to be reasonable and to help children develop internal
controls and an understanding of socially responsible behaviours, learn from their mistakes,
and develop a desire to follow the rules.

Part 6: Regulation and De-escalation

Behaviour is understood as communication. When children display challenging responses, staff
support them to return to their “window of tolerance,” where they feel safe and able to learn. As
children’s emotions fluctuate, they often find it difficult to self-regulate, particularly during times of
stress, so co-regulation with trusted adults is essential. Time outs and isolation are not used, as
they risk shaming children; instead, staff may offer a safe space if it helps an individual regulate. A
child needs to feel safe, understood and accepted in order for de-escalation to be successful.



Key Principles

In Practice

Stay calm and ensure safety
Validate emotions (not behaviour)
Support co-regulation

Offer choice and control

Staff will:

Use active listening

Adapt responses to needs

Provide space or support

Use strategies such as breathing, movement or sensory tools

1.

Before employing de-escalation, you must first have awareness of your own
window of tolerance. Are you the right adult for this moment? Are you the right adult
for this child? ‘a dysregulated adult cannot regulate a dysregulated child’ (Dr Lori
Desautels).

Ask ‘What has happened?/ ‘What has happened to you?’

Acknowledge and validate the child’s feelings, then check for accuracy e.g. ‘You
look really frustrated because | can see you are clenching your fists, did | get that
right?’

Enable choice and control. Present choices that help remove the child from the
physical situation or space (if this is what is needed in the moment) e.g. ‘Now that |
know it’s frustration that you are feeling let me help you, as that is a huge feeling to
cope with on your own — let’s get away from this space — do you want to go outside
for fresh air or come for a walk to another corridor/office space etc.?’

If a child is in a heightened state of anxiety, employ self-soothing and self-
regulating behaviours such as breathing techniques or techniques that you feel will
enable the child to re-connect. This could be mindfulness activities, walking or
space away. These will be unique to the individual.

Part 7. Restorative Approach

We use restorative practices to:

Repair relationships
Develop understanding of impact
Promote accountability

Pupils are supported to:
Reflect on behaviour
Understand consequences



e Make amends
o Restore relationships

Part 8: Additional Support and Escalation

Where behaviour persists:

e The Classroom Behaviour Response Framework (Appendix 2) will be followed
e Patterns of behaviour will be monitored

e Support plans may be implemented

o External agencies may be involved

Transitions

To ensure a smooth transition to the next year, children have transition sessions with their new
teacher. In addition, staff members hold transition meetings with the incoming class teacher. To
ensure any concerns are appropriately monitored and the right support is in place, information
related to the pupil may be transferred to relevant staff at the start of the term or year. Information
on concerns may also be shared with new settings for those children transferring to other schools.

Part 9: Serious or Exceptional Behaviour

In the event of extreme behaviour where:

e The child puts others’ safety at risk (physical assault)
e Bullying (see separate Anti-Bullying Policy)

* Racist abuse (see separate Anti-Racism Policy)

e Sexual misconduct - Certain behaviours may constitute child-on-child abuse and will be managed in
accordance with the Child Protection and Safeguarding Policy.

e The child puts their own safety at risk
e School property is seriously or repeatedly damaged
e There is a significant breach of the Behaviour policy

In these circumstances we will work with children and families to seek to prevent internal and
external suspensions as these are incompatible with a Trauma Informed approach.

Instead we will seek to identify and meet the need that is being communicated through a behaviour
at the earliest opportunity. We will hold restorative conversations between the child and a key
attachment figure within the setting. This will enable the child to enter a place in which they are
calm enough to reflect on triggers, thoughts, feelings and what might help them in the future.

Despite all that we put in place, this policy recognises that there may be exceptional circumstances
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in which there is no option other than to impose a Fixed Term Suspension or Permanent Exclusion.
Any child considered to be at risk of ongoing suspensions or a permanent exclusion will be subject
to a Behaviour Support Plan. This will be formulated by a multi-disciplinary team and parents, by
positively supporting the child to manage their behaviour difficulties so that they are able to achieve
success with clear expectations and regular reviews of progress. It is our intention to support
children to remain in mainstream education wherever possible and wherever this is in their best
interest. In the rare circumstances that a fixed term suspension may be necessary, these strategies
will be implemented to support reparation and repair of relationships. This will include; maintaining
contact with the child and their family throughout the process (e.g. telephoning to check in with work
set and support needed) and using restorative practice to structure reintegration meetings and to
reduce blame.

Part 10: Searching, Screening and Confiscation

School staff may search pupils and confiscate prohibited items in accordance with statutory
guidance.
Prohibited items include:

e knives and weapons

e alcohol

o illegal drugs

e stolen items

e tobacco and vapes

o fireworks

e pornographic images

e any item likely to cause injury or disruption

Part 11: Positive Handling
In some circumstances, behaviour displayed can be challenging and pose a threat to the safety of

the child, their peers or staff. See separate Positive Handling Policy.

Physical intervention will only be used:
e As alastresort
e To prevent harm or serious damage

It must:
e Be proportionate and reasonable
e Maintain dignity and safety
e Never be used as punishment
e Be recorded and shared with parents

Part 12: Bullying

Bullying can be:

e Physical, verbal or emotional
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e In person or online
o Discriminatory or prejudice-based

All incidents are:

e Taken seriously
e Recorded on Arbor
e Managed in line with the Anti-Bullying Policy

Part 13: Adult Conduct

The school expects respectful conduct from all adults in person or online.
Where behaviour is unacceptable:

e Warnings may be issued

e Access to the school site may be restricted if necessary

Part 14: Monitoring and Recording

e Allincidents are recorded on Arbor

o Safeguarding concerns are escalated appropriately to the Designated Safeguarding Lead
(DSL) — see separate Child Protection and Safeguarding Policy

e Patterns of behaviour are monitored

Part 15: Off-site Behaviour

When children are off site they understand that the expectations of them remain the same.
The school may apply behaviour sanctions for incidents that occur:

e on educational visits

o while travelling to and from school

o whilst wearing school uniform

+ when behaviour could adversely affect the reputation of the school

If restorative conversations cannot take place due to the nature of the trip it may be in the best
interest of the children to have these back at school. All other approaches remain relevant to off-
site activities.

Summary of Key Principles

e Consistency across all staff

e Relationship-based approach

e Trauma-informed practice

e Restorative, not punitive responses
e High expectations for all
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Appendix 1la - What we expect from adults in school

Non-negotiable expectations

Behaviour is addressed calmly

Pupils are spoken to privately wherever possible
De-escalation is used before consequences
Relationships are prioritised at all times

|

WHAT TO EXPECT FROM ADULTS
IN OUR SCHOOL

@‘ 7\

\ BE READY /

| will be ready | will ensure a safe | will be kind
for my learners community

ii' .h' - @ @;
Know my learners

(heede ihterocts "atartand Explicitly model and Model the
circumstances) teach expectations values

s i &! @

Plan/support Prevent and Develop excellent
personalised lessons de-escalate relationships

YYVY ‘X’

Support communication Follow up Recognise and praise
and remove barriers every time positive behaviours

Iy )

Create calm environment, Log behaviours/actions Listen, stay calm, give
preventing triggers on SIMS take up time




Appendix 1b — What we expect from children in school
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BE READY
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READY
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Good choices

IWIL BE
KIND

Friendly and polite
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Wark hard

Respect school
property
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Take turns and listen
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Take part

P A~k

Listen and follow
instructions

&

Show respect to others
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Ask for help
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Tell an adult if you feel

2

Help others
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Appendix 2

ST MONICA'S CATHOLIC
PRIMARY SCHOOL

Strive to succeed in the presence of God

CLASSROOM BEHAVIOUR RESPONSE FRAMEWORK

Staff Quick Reference Guide
Be Ready » Be Safe'» Be Kind

STEP 1: REMIND

1a) Non-verbal prompt: proximity, eye contact, gesture, visual cue.

1b) Script (to whole class): “Be Ready.” “Check yourself.”

STEP 2. RE-DIRECT

Brief (private) verbal reminder. State expectation calmly and clearly to the child.
STEP 3: RE-TEACH

Ask child to identify or demonstrate the expected behaviour. “Let’s try that again.”
STEP 4: CHOICE & SUPPORT

Offer a clear choice and consider support: movement break, visual prompt, adult
check-in, chunked task. Think about ‘why the behaviour’ not ‘what the behaviour’
STEP 5: LOGICAL CONSEQUENCE

Child may need to go to a next door classroom to finish their work. You can either
have a restorative chat with them or get them to complete a written reflection sheet.

Afterwards, restore learning, repair harm and re-teach expectations.

Rule Examples Appropriate Consequences
Be Ready Off-task, delaying work Complete unfinished learning (5-
10 mins), practise routine
Be Safe Running, unsafe equipment Stop, re-teach, practise expected
use behaviour
Be Kind Unkind comments, exclusion Restorative conversation,
apology, repair relationship
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Appendix 3

A Suggested Classroom Behaviour Response Ladder

Step 1: Universal Reminder
Use the least intrusive non-verbal intervention first:
e Proximity to individual not on task
e Eye contact
e Pointing to visual expectations
e Hand signal
e Tap on desk
e Show "Be Ready" prompt card
Follow up with verbal reminder to whole class:
Saying, "Remember our expectation: Be Ready."

"Check yourself. Are you ready to learn?"

No public discussion. No warning yet.

Step 2: Private Individual Reminder (re-direct)
Brief and calm.
"Tom, you're talking while I'm teaching. Be Ready means listening and following instructions."

"Thank you. Let's get back on track."

Avoid:

e Lectures

e "How many times?"

e Public reprimands This should be less than 10 seconds.

Step 3: Re-teach the behaviour

A good script should be calm, instructional and focused on the behaviour you want to see. The purpose is not to
tell a child off; it is to teach them what success looks like.
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Be Ready: Re-Teach Script
If a child is not listening

Teacher:

"Let's stop for a moment. Our school rule is Be Ready. Being ready means listening so you know what to do. Show
me what Be Ready looks like."

Wait for the child to show the behaviour.

"Thank you. That's being ready. Let's continue.”

If a child is talking over instructions

Teacher: "At the moment you're talking while instructions are being given. That isn't Being Ready. What should
you be doing instead?"

Child: "Listening."

Teacher: "That's right. Show me."

If a child is distracted and not working
Teacher: "Let's think about our rule: Be Ready. What does Be Ready look like during independent work?"
Child: "Getting on with my work."

Teacher: "Exactly. Show me how you can be ready for learning now."
If a child is wandering around the classroom

Teacher: "Stop there. Our expectation is Be Ready. During learning time, being ready means working in your
learning space. Let's go back and show me what Be Ready looks like."

Rehearsal Script

Sometimes children need to physically practise the behaviour.

For entering the classroom

Teacher: "Let's have another go. We're going to walk out and then come back in showing Be Ready. What will |
see?"

16



Child: "Walking calmly, putting our things away, getting started."

Teacher: "Good. Let's practise."

Reflection Questions

These can be used when a child repeatedly needs re-teaching.

e Which school rule were you finding difficult?

e What does ‘Be Ready’ look like in this lesson?

e What should you be doing right now?

e Can you show me?

¢ How will I know you've made a positive choice?

Consistent School-Wide Language

To keep staff responses consistent, everyone could use the same sequence:

Name the rule eg "Remember our rule: Be Ready."

Describe the expected behaviour "Being ready means listening and following instructions.”

Check understanding "What should you be doing right now?"

Practise "Show me."

Acknowledge "Thank you. That's being ready."

This script keeps the focus on teaching and practising the expected behaviour rather than on warnings or

sanctions. Over time, children begin to internalise exactly what Be Ready, Be Safe and Be Kind look like in
different situations.

Step 4: Directed Choice

If behaviour continues consider what support may be needed first:

Regulation or Support Strategy to think about at Step 4

For children who repeatedly struggle, before sanctioning, ask: Is this refusal or dysregulation?
Possible supports:

e Movement break

e Drink break
17



e Sensory support tool
e Visual timer

e Chunked task

e Check-in with adult
e Workstation

e Standing desk

For children with ADHD this often works better than another warning.

Give choice to support: “Tom, | can see you're restless, go for a movement break/drink of water/take this message
to another classroom.”

Directed choices:

"Tom, you can work with us now and show you're ready, or you'll need to complete this task during part of golden
time."

Or:
"You can remain in your seat and continue learning, or move to the focus desk to help you concentrate.”

This creates agency.

Step 5: Logical Consequence

The consequence should connect to the behaviour.

If learning time is wasted

Consequence:

e Complete unfinished learning during 5-10 minutes of golden time (or sent home to complete)
Message:

"The consequence is not punishment. The learning still needs completing.”

If classroom equipment is misused
Consequence:

e Help organise resources
e Practise correct use

18



If classroom is disrupted
Consequence:
e Apology

e Restoration conversation
e Demonstrate correct behaviour

If work is deliberately avoided
Consequence: Complete task later eg during part of a playtime, golden time or at home

Not: Lose entire playtime

Rethinking Missed Playtimes

Do not remove all playtime

Many children, particularly those with ADHD, need:
e Movement
e Social interaction

e Outdoor regulation

Instead:
Use a short reflection
Example: 5 minutes maximum.
Questions:
e Which rule was difficult today?
e Were you being Ready, Safe or Kind?

e What will you do differently next lesson?

Then allow them to play.

Script for Teachers

A consistent script helps enormously.

Reminder "Remember our rule: Be Ready."
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Redirection "I need you focused on your learning."
Re-teach "Let's think about our rule: Be Ready. What does Be Ready look like during independent work?"

Choice and support "You can join in now or complete the learning later." OR
"You can complete your work at your desk or move to a quieter space.”

Consequence "You haven't completed the task during lesson time, so you'll need to finish it during 5 minutes
of your own time."

Restore "Tomorrow is a fresh start."

For Repeat Offenders

If a child receives consequences more than 3 times per week: the question should become: "What support does
this child need?" rather than "What bigger punishment do they need?" If the same children are repeatedly missing
play and behaviour is not improving, that is often a sign that the sanction has stopped teaching.

Consider:

e Check-in/check-out system,
e Movement schedule,

e Sensory support,

e Parent meeting,

e SENCo involvement,

e Individual behaviour plan

20



Appendix 4 — Zones of Regulation

Used across the school to:
e Support emotional awareness
o Develop self-regulation
o Provide strategies for managing behaviour

Blue Zone Green Zone Red Zone
Sad - Bored Happy - Focused Worried - Frustrated Overjo}xed/EIated
Tired - Sick Calm - Proud Silly - Excited Panicked - Angry - Terrified

Copyright © 2021 Think Social Publishing, Inc. All rights reserved. Adapted from The Zones of Regulation 2-Storybook Set Available at socialthinking com
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Appendix 5 — Referral process for additional support

Class teacher should implement Classroom Support strategies to prevent and de-escalate behaviour
in the classroom, over a reasonable period of time, logging dysregulated behaviour using Arbor.
This will help identify patterns, triggers, duration etc. If the concern is of a serious nature
(including serious breaches outlined in the policy) speak to a Phase Leader for ‘Triage and

Support’.

Consider whether the learner will benefit from further support, speak with DHT to agree

whether a referral is necessary.

Possible actions at this point: follow up meeting with class teacher to get more info, observation

of the child, discussion with parents /carers, check if other services are involved

i

Referrer to liaise with parent/carer and get consent before interventions are put in place (this
includes any therapeutic interventions and external referrals to other

agencies)

Where necessary a Positive Behaviour Support Plan will be devised detailing key PRICE strategies to
be used. This document is developed using a holistic approach with the class team, child,

parents/carers and any other relevant professionals. The DHT will manage this process.
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Appendix 6 — Guidance on Logging Behaviours

Incident Type

Examples

Incident Management

Non-Compliance

Not participating in activities
Refusal to follow reasonable
instructions after reminders

® To be dealt with by class teacher
initially seeking support from
Phase Leader if required

® To escalate to DHT if conduct is
persistent and record on Arbor

Aggression Peer

Verbally or physically aggressive
behaviour towards another child
(isolated incident)

®* To be dealt with by class teacher
initially seeking support from
Phase Leader if required

e Escalate to DHT/HT if conduct is
extreme, continues or there are
any concerns regarding bullying

e Record on Arbor

Aggression Staff

Verbally or physically aggressive
behaviour towards a member of staff

* To be dealt with by class teacher
initially seeking support from
Phase Leader if required

e [Escalate to DHT/HT if conduct is
extreme, continues, or staff are in
distress

e Record on Arbor

Self-injurious
Behaviour

Bullying Verbal

Punching the desk when frustrated

Triage and Leadership Support — Leadership logging on Arbor

Repeated verbal insults and name
calling

® To be dealt with by class
teacher initially

® Ensure First Aid advice is sought
if child is injured

® To escalate to DHT if conduct
is extreme or continues

® To be shared with the DSL
and recorded on ‘Safeguard’

® |ncident to be dealt with by Phase
Leader in partnership with class
teacher

® Incident details and follow up
actions recorded on Arbor

Bullying Physical

Repeated punching, kicking and
other physical attacks

e Ensure First Aid advice is sought if
child is injured

® Incidentto be dealt with by
DHT/HT in partnership with class
teacher

® [ncident details and follow up
actions recorded on Arbor
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Bullying
Homophobic/
LGBTQ+/ Any other
protected
characteristic

Name calling, spreading rumours,
cyberbullying, physical, sexual and
emotional abuse about a person’s
actual or perceived sexuality

Incident to be dealt with by SLT in
partnership with class teacher and
recorded on Arbor

Bullying Online

Insults and threats made through
any form of social media eg text,
WhatsApp, email, gaming sites

Incident to be dealt with by SLT in
partnership with class teacher
DSL

Incident details and follow up
actions recorded on Arbor

Bullying Racist

Harassment, racist language about a
child’s race, ethnicity or culture.

Incident to be dealt with by SLT in
partnership with class teacher

Incident details and follow up
actions recorded on main Arbor

Racist Incident

Any incident which is perceived to be
racist by the victim, or any other
person including harassment or
discrimination

Incident to be dealt with by SLT in
partnership with class teacher

Incident details recorded on
Arbor

Sexual Misconduct

Sexualised behaviour or harassment
including sexual comments, sexual
touching, up-skirting

Incident to be dealt with by DHT
and DSL

Incident details recorded on

Arbor and ‘Safeguard’

Substance Related

Possessing or using a legal or illegal

Incident to be dealt with by DHT

Misconduct substance including tobacco or and DSL
alcohol Incident details recorded on Arbor
and ‘Safeguard’
Theft Stealing another child’s property Incident to be dealt with by

DHT/HT in partnership with class
teacher

Incident details recorded on

Arbor

Aggression Property

Damage to school property e.g.
breaking a window or damage to
another child’s property

Incident to be dealt with by
DHT/HT in partnership with class
teacher

Incident details recorded on
Arbor

Other

For any other incidents which does
not fall into the above categories

To be dealt with by class teacher
initially seeking support from
Phase Leader if required

Incident details recorded on main

ARBOR

Please note that if any restrictive physical intervention is used (in line with policy guidance) DHT/HT must

record on Arbor.
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Appendix 7a - De-escalation

Primary Strategies

Reading EHCPs and Pupil Profiles
Aware of home situation and
information gained from
parents/carers

Visual Timetable (Large in size)
Now and Next board where needed
Zones of Regulation

Seating Plan

Calm classroom environment that
avoids triggers

In class regulation space — ‘calm
space’

Sensory regulation tool

1:1 chat with a safe adult (member
of the team who has a good
relationship with child)

Resources ready and available
Learning fully accessible- pitched at
the right level

Learning adjustments made if
needed (reasonable adjustments)
Take 5/Breathing exercises
Music/Calming before the start of
the lesson

Movement breaks

Morning check in to assess pupils’
mood- meet and greet and how
are you?

Ensuring the learner has what they
need to learn, are they hungry,
thirsty, tired, warm?

5 minutes reading/colouring
Laughing — having fun in class

Secondary Strategies

Praise/Rewards
Active Listening
Relating

Redirection Diversion
Directing

Teaching

Humour
Affection/Praise
Prompting/Signalling
Proximity/Touch (eg hand on
shoulder)

Boundary setting
Remove Audience
Reflection Time
Leave it option
Stimulus change
Silence

Distraction

Strategic Capitulation
Consequences
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Be alert to child becoming
agitated

Remove the audience, send
other children away and
call for a colleague to assist

ST
& .. V&Y

Be mindful of your body
language and avoid invading
the child’s personal space

¥

Avoid restraint (as far as possible) &
do not prevent a child from

leaving the room
L1

Try to distract or intervene
before a situation escalates

“
“1 know he hates me!™

Keep calm, use a soft tone of
voice and keep instructions
“sit here”

Ignore any provocation
from child such as swearing
or threats and repeat
instructions calmly e.g. sit here

If you feel in danger remove
yourself from the situation
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Appendix 8a — Reparation Conversation
Infants

Child’s name: Child’s class:

Where Who what happened  first?

& & 0 ? fa B & v 4 fa b

What happened next? How do I feel? What can now?




Appendix 8b - alternative to 8a - choose

First?

MNext?

Mext?

‘What did you do?

Where did it
happen?

1 S

RESTORATIVE CHAT

Tell me what happaned?

When did it
Who wai hapﬂeﬁ?

there?

?
A?
They felt/thought
What did they ﬂn?ﬂ
I fem
First?

Mext?

Mext?

N

What happened in the end for you? What happened for the other person?

?

L

—

{_\pﬂl

Now you felt/thought

Bow they felt/fthought

r/;lhal is needed to make things right? + \ I//_ i

L
What could you do next time? LLL

~




Appendix 8b (or c)

Reflection and Repair Sheet — page 1 i

complete | writing)

Name: Class:

Date:

Adult supporting:

-

? T
@ 3%

1. What happened? what  happened

Write or draw what happened.

2. Which school rule was affected? Tick the box

O Be Ready
O Be Safe
O Be Kind

3. Who was affected? Who

1 Me

O Other pupils

O Staff

0 The whole class

What impact did my choice have?



Reflection and Repair Sheet — page 2

R

How feal?

4. What was | thinking and feeling at the time?

5. What should | have done instead?

ALY

What can now?

6. How can | repair the situation?

O Apologise (face to face or write a letter?)
O Help someone

O Complete missed learning

O Put something right

O Other:

7. Next time | will...

Pupil signature:

Adult check-in completed: O

Adult signature:




Appendix 9

When meeting a parent to explain behaviour issues — note the following:

U

Document the behaviour, not your opinion of the child. Do not say, “Samuel was rude today.’
That tells the parent almost nothing. What did “rude” actually look like? Instead, write
something such as, "During Mathematics, after being asked to begin Question 4, Samuel
replied, 'l am not doing that,” continued chatting to their friend and laughed when the
instruction was repeated.”

One of the most important skills in behaviour documentation is separating observation from
interpretation.

"Disrespectful” is an interpretation. "Rolled his eyes, turned away and said, "Whatever is
observable.

“Lazy” is interpretation. "“Completed one of six assigned questions during twenty minutes of
independent work” is observable.

“Attention seeker” is interpretation. “Called out eleven times while three other students were
answering questions” is observable.

State what happened. This changes the temperature of the conversation.

Teachers should document like good researchers. Describe the event so clearly that another
adult who was not present could understand what occurred.

Also record positive behaviour.

If that same learner worked successfully for twenty minutes the following day, record that
too.

Why?
Because documentation should help us understand the child, not build a prosecution file
against the child.

The goal is not to collect evidence that proves the parent wrong.
The goal is to collect enough evidence to understand what the classroom is revealing.



